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NIVIERYEULYARRI of Technology

Our Cokctive Vision for the Institution is that Nicola Valley Institute of Technology (NVIT):
becomes the school of choice for Aboriginal students because it has a reputation for
producing quality graduates; offers an extensive choice of programs relevang to th
interests and needs of Aboriginal students and communities; provides a rich educational
and cultural campus environment in which to learn and work; has the active and
dedicated leadership of a First Nation Board of Governors, and a qualified and cochmitte
staff, the majority of which are Aboriginal; and successfully serves as a catalyst to the
Aboriginal communities in the quest for education, development and greater self
determination.

b+L ¢ Qa isaohpdiAde Guylity Aboriginal education and suppgervices appropriate

to student success and community development. To carry out this mission NVIT will
contribute the following outcomes (subject to available resourcesin@ehensiveness;
Community Development; Innovation and Flexibility; InstitutioGallaboration and
Partnerships; Accredited Courses and Programs; Elders and Culture; and Student Success.

The overarching value that NVIT promises to uphold is a commitment to Aboriginal
cultures and traditions. To ensure continual support of this caimet, NVIT embraces
the following values: respect for the dignity, rights, cultures, beliefs of all people; the
continual growth and development of individuals and communities; honesty and trust in
relationships; openness in communication; balance andrveny in all activities; critical
seltexamination and a willingness to admit both strengths and weaknesses; people
making decisions for themselves; care and support for others and respect for the earth;
and accountability to ourselves, the Elders, the stots, the communities and to the
provincial government.

bxL¢Qa& RAAGAYOGAGS O2YLIS( S-ygeoddary systeinfoécduses S | NB
it has distinctive qualities. The distinctive qualities that NVIT continues to work toward

and preserve aras follows: it is a First Nation governed public ggestondary institution;

educational programs and services are reflective of Aboriginal perspectives, values and

beliefs; Elders are on campus to guide and support staff and students; the majority of its

staff is Aboriginal; it has knowledge and expertise relative to Aboriginal issues, local,

national, and international, historic and contemporary; it offers a learning and work

environment that allows for the free expression and practice of Aboriginabgand

ways; and it has the ability to deliver programs in communities.
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Preface

Thiscurriculyyk A& AYyUiSYyRSR (2 LINRODARS
1994) for developing and delivering Fundamental EndlisiAboriginallearners

This curriculum may be adapted, some activities added or omitted depending on
the community needs; howevewe need to remain aware of the fact that these
learnersmust meet the specific requirements of tiielult Literacy Fundamental
English (ALFButcomes. In additionf isour recommendatiorthat

practitionersuse this curriculum in a way that respethe values, principles,
processesand pedagogicahodeldeveloped in the Indigenizatidinamework
Also,the following suggestions were given by Elders, Learners, and Practitioners
in our consultations and in the pilot projects throughout the province:

It is important tounderstand that allearners regardless of community, are
unique and diverse in themselves and not to asstina each Aborigindearner
knows or follows their cultureTherefore, it is important to understarttie
learners by finding oubout theirbackgroundandvalues

We must understandhat learnersare naturally engaged by stories and/or
teachings that are relevant to them personally, $e€&nglish modules have been
designed tanfuseAboriginal realies; therefore, bringinghe learningback to

the learners

Communicatiorand dialogue ar&ey (Freire2008)to building community in the
classroom.Verna BillyMinnabarriet stresses the importance of this process, as
it is similar to our process of kinship and storytellitdpt only should the
practitioner engage with théearnersthrough dialogue, but they should see the
classroom as a communal pla@ell Hooks, 1994yhich will enhance the

chance of developing a learning community in the classrooms.

Practitionersneed torecognize that théearnersmustwork towards their full
potential andwe need tohelp them to realize their goals so that they may
believe in themselves and achieve their personal success.

During the delivery of these modulgwactitionersdiscussedte importance of
beingaware thatsome activities may trigger memories and reactions that need
the full support of a counselor; therefore, we recommend that each organization
or institute have these services availabl€eThis is based on the experienceshef
practitioners who participated in thpiloting ofthe English modules.

It was also suggested several times tHating the first weelof classes it is
extremely important that thdearnerstake courses that wiknable their success

as nmanylearnersare new to their educational journey and have many challenges
in their lives.

It is equally important thapractitionerscontinue to develomnd sharehis
curriculum We would ask that practitionemclude in this curriculuntheir
experiences, ways d&howing, cultural knowledgeandlearningactivitiesfrom
their community or institute

Teaching i
performative act.

b, a0t dzgyhiNdwndidspect? NI T

of our work that
offers the space for
change, invention,
spontaneous shifts,
that can serve as a
catalyst drawing out
the unique elements
in each classroom.
To embrace the
performative aspect
of teaching we are
compelled to engage
Gl dzRASyOSa:
consider issues of
reciprocity, Teachers
are not performers in
the traditional sense
of the word in that
our work is not
meant to be a
spectacle. Yetitis
meant to serve as a
catalyst that calls
everyone to become
moreand more
engaged, to become
active participants in
f SEFNYyAyIde

hooks, bell. 1994.
Teaching to
Transgress;
Education as the
Practice of Freedome.
Routledge, New York:
London, P. 11.



Introduction

This curriculum is intended to support literacy practitioners, community members and literacy
organizations in the delivery #lundamentaEnglisito Aboriginallearners Todaythe challengegor
practitioners and learners in BC are plerttyis curriculum will providea resourcehat will alleviate one
of those challenges, and provitlee support neededor educators of Aboriginal people to ensuheir
successn fundamental literacy.

Literacy is extremely important to Aboriginal people as it is a means of empowering themselves, their
community,andtheir natiors. This curriculum was develop&athe communities for the communities;
thereby, giwng strength and relevande the course. Many people were involved to ensure an inclusive
and transparent processAboriginal educatorscommunity members, bands, literapyactitioners,
communitymembers, literacyrganizations, educational institutioftgsganizations, andearners

FundamentaEnglish will provide an education thiatbased on values relevant to thearners will
respect theuniqueness of the individual, will provide for discussiand selfreflection, will foster
traditional practces will provide an opportunity taliscusgespect for the environmenandwill
encourage discussion epirituality. This curriculum will allow the practitioner to benovative in their
thinking community minded encourage exploration in new techmigs and approaches that will allow
the learnersto engage and become selirected. Sefltlirected will mean for the Learner to become
empowered and skilled with critical thinking skills, sefiection techniques, increased selteem,
increased communation skills, problensolving techniques, decisiemaking skills, creative thinking
skills, collaboration, and a thirst for information gathering.

The success of this curriculum will be in thiNJ O (i A abifity2o/d8vlBp@ community and innovagiv
frame of mind, and to look at their biases and understand them before entering the classroom. It is our
hope that practitioners expand beyond their boundaries so that they may imagine and enact
pedagogical practices that engage the learner and to piogidew ways to teach diverse groups of
learners Further to that,In order for learners to succeed in academia it is imperative that the

LINI OGAGA2YSNEQ dzy R $rdoing ayidfacilitétng theAbMildiag Mistroyg(p&rsoRal

skills and pasive habits early on in thé S | Ng6G&cAtBNAl journey.

In the Scial Outcomessection items not typically found in a mainstream counage been included;
however, theexpeded outcomes oALFE wiltontinue to berequired competencies Having saidhiat,

these classes are moredh proficiency in standardized English reading, writing and comprehension

they are about providing students with quality instructors, diverse learning opportunities, and a
classroom environment that will encourage the smiffidence students require to embark on a
mainstream educational journey while perfecting their literacy skills. An example of the expected Social
Outcomes includes the ability to move on after establishing close relationships/supports in the courses,
taking the positive attributes of these strengthening relationships, for example the ability to trust and be
trusted, and moving forward with a stronger sense of self.

CAYylLfftes GKAA OdzNNA Odzf dzy A& y20 I LINB& ONRR SRy O dzNN.
interaction between learner angractitioner. English 020 is organized into three modules and each

module contains thirteen (13) booklets. Success will be based on the flexibility and understanding of the
Practitioners, and on hard work, saaédj and a good sense of humor of thearners
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Curriculum Development Tips

When using this curriculum, please consider this as a template to ensure consistency throughout the
institute.

Use a variety of cultal activities in addition to the one provided to reinforce concepts that need
further developing. Remember multiple intelligences in these activities.

Incorporate materials that teach organizational, functional, and academic skills.

Provide a variety fomaterials as there may be many levels within a literacy class. For example,
lower-level students may draw rather than write multiple sentences on a topic.

Each of the modules has been set up to reinforce many skills throughout; however, if you find that
some students are having challenges with a specific concept, please find additional materials to
reinforce them. This approach also helps in schools with high turnover rates or rolling admissions.

Use as many visual as possible.

Use asmany Aboriginal2 2 1 4% SYSNHSYG NBIFRSNBEIZ YR I LILINE LINR |
reading curriculum as well as a springboard for writing.

52y Qi 0SS NBf dzOG I vy learieBwhdzia$ halieSitdekcghipilite? Ekperiende. Lok
for websites that ussimple language, are thematically appropriate, and reinforce vocabulary.

Make sureyouunderstand the procedures faachlessonand have knowledge of the handouts so
GKFG @2dz YIed SyKFEyOS (GKS tSFNYSNEQ SELISNASYyOSa

Encourage collaborative skills in tblassroom: taking turns, staying on the task, conflict resolution,
extending answers, celebrating success, clarifying ideas, disagreeing in an agreeable way, following
directions carefully, asking for clarification, sharing, praising, negotiating, @l@hgrhelping

others, summarizing, criticizing ideas, not people, and playing a role actively.

Encourage thinking skills: brainstorming, comparing/contrasting, hypothesizing, visualizing,
associating ideas, classifying, evaluating, analyzingeseing, prioritizing, and intrapersondl.

Encourage different levels of questioningnowledge(who, what, where, when, and how);
comprehension(what is the main idea of...? retell in your own wordsapplication(how is...an
example of...? how is. related to...? why is...significant@nalysis(classify...according to...,
outline/diagram/web..., how does...compare with...8ynthesis(what would you predict/infer
from...? how would you create/design a new...? how would you go about solv)ngvatuation

1,2,3 Bennett, Barrie & Rolheister, Carol. 20B&yond Monet: The Artful Science of Instructional Integratidoronto, Ontario. VISU TronX.
P.13.

Cdzy R YSydlt 9y3ItAaKk Lyad



(what do you think about...? prioritize...according to..., what criteria would you use to ass&ss...?)

Balanced curriculumbepending on the physical location of where this course is delivered and what

resources are availablewherever posible include activities that support the teachings of balance
- eg. Smudgessharing circles, walks outside in pairs to discuss, solve, a probletm discuss
course lessonsBe creative in finding ways to provide opportunities to rdesenersawaeness
around the4 components of humanity the physical, spiritual, emotional, and intellectual aspects
of who we areOrganize a potluck whenever possibRotlucks or mealare a good opportunity to
developorganizing skills, increig numeracy skill§undraisng, geting to know yourlearners
increasing team building skilsnd many other benefits.

For many of outearners improving class attendance and participation ratesdéballenge and can
be turned into araccomplishmenbn your part byrecogniing thisachievement Suggestions from
past experience are: provide a bus pass or food coupons for perfect attendance over a certain
period of time. Praise their contributions during class.

Activities that encouragkearnersharing and particig#on (i.e. seHportraits, vision boards, and
sharing circles, etc) have been integrated into these courses to flestarercomfort levels in the
classroom which lead to relationship building and a sense of community, perhaps even family,
dependent on goup dynamics.Learnersavho feel like they belong and that they are supported by
their classmates and instructors enjoy greater retention and success rates.

Cdzy R YSy Gt 9y3aftAakK Lyaid



Community Interaction

The Fundamental English modules were designeddinde many community activities. The purpose of this is to
ensure this curriculum is relevant to thearner, thereby, increasingheir participation. In addition, these
activities will provide an opportunity for thiearnersto share and receive knowdge and include the community

in their learning process.

Activities might includéthis list is nodefinitive by any means. Creative thinking can contribute to many positive
experiences for the students)

Visits with community Elders

Visits with traditional activity experts

Visits with Band Council and/or Administration

Community exploration activities

Inviting Elders/community members to be guest speakers in the classroom.

Create assignments or activities that will encourage the learparscipation in the community activities.

ok wdpRE

Please have thkearnersdiscuss their community protocols with an Elder in their community or visit the local band
office. This is to ensure that protocols are followed and respected.

It is the responsibility of theractitioners to disass ethicabehaviourin their interaction with community

members. Please approach the local Band Office to see if they have any in place. Also, the following site will give

you an idea of what to be aware offittp://www.fnehin.ca/site.php/research_qguidelines /

= Learnersand practitioners must:

1. understand that responsibility is empowerment and thearnerseed to foster this through active and
rigorous engagement and participationtime community;

2. respect and acknowledge that communities and groups own information collectively, in the same way as
individuals own personal information;

3. recognize that their community and its members have access to information and data whirievesld, and

they have the obligation to manage and make decisions regarding access to their collective information and to

protect ownership and control;
4. value the dignity of the community members; and

5. regard community members and ensure: fi@gd informed consent; protection; and privacy and
confidentiality (if needed);

Cdzy RFYSyidlt 9y3tArak Ly3ad
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Protocol

While delivering courses/programs in any community, it is important ksatnersand practitioners maintain their

integrity by understanding and examining whaaditions and oral histories are to be protected, and what can be

shared. Théearnerscan understand and examine the traditions, oral histories, dances, arts, land bases,

traditional tools, materials, ceremonies and song in their community. The waypt@agh this is to have the

learnersseek the advice of their traditional leaders, Elders, or community members to see if there are already

éeultural integrity guidelines Ay LJX | OS @ LT a2 GKA&a gAftft | yaya®NI |jdzSai;
asSIG t2R3ISax f2y3K2dzaS a4l ONBR OSNXB Y2y Ne@raesneddtdS LI NJi A Odz
ensure that they acknowledge songs that belong to other families, to other communities, to other nations and to

respect the protocol of thasnations. If the requirements of the course bring tearnersoutside of your

community, you need to be especially careful to keep the community aware of whagdheersare doing,

consult with theHders, and keep the traditions intact.

% What can Practitioners do to ensure the protocols are respected?

1. Establish a contact in the community that will ensure that you are fully informed and ready
to address any concerns.

2. Have thelearnersidentify one Elder, and one other communityember they may consult

with in respect to protocols and a source of information they may need during this course.

Have the students identify what their communities approach is with protocols.

Have the students discuss how they may addeesschallenges they may face in the

community and what those potential challenges may be.

> w

Another approach is to ensure a crucial path is set toward building a community of respect in the classroom. A
first step could be to ensure a procedusein place for constructive exchanges during discussions of sensitive and
challenging issues. Ensure there are many opportunities for the exchange of ideas witkeathers This
community oflearnersis built through an understanding of how the gmperceives respect, and how they
negotiate its meaning. Equally important is to identify what the similarities and differendesrimer A RS | &
about respect are.

% What canLearnersdo to establish a community of respect in the classroom?

1. Put these questions on a flip chart paper: What does it mean to show respect/be shown respect?

2. Havelearnersfind someone and talk about: What does respect means ¢onth

3. As a class, have thearnersdiscuss what they talked about: What ideas did people come up with?

It is important to mention that respect is a crucial ingredient in any discussion, but especially in a discussion of

controversial issues. The poiis to learn and understand the differences, and not necessarily agree. Also, respect
includes keeping the conversation in the group. This is important in being able to trust the group process.

Cdzy RI' YSydl € 9y3tAak Lyad



Cultural Safety in the Classroom

A classroom that fostrs cultural safety is a place that allows for dialogue, freedom of expression, new ideas, self
empowerment, and collaborativieehavior Guest speakers, family and community members, Elders, and others
have an expectation that they are entering into a spahat respects and practices cultural safety.

¢KS bliA2ylFf 1 062NARIAYLFE | SFHEGK hNABFYATFGA2Y aidldSa GKI
Zealand for the nursing profession. It has not been clearly defined, and is continuousingvél key element of

culturally safe is to establish trust and respect, while empowering people. To empower is to reinforce the idea

GKFd SFOK LISNa2yQa (1y2¢fSR3IS IyR NBFIfAGE Aa GFHEAR FyR
alowsKS f S NYySNJ (i2 24108 *02y0SNya Ay G(GKS Ofl aaNRzyYoé

CdINIKSNJ (2 (KIFIGTZ GKSe &adrdS GKFG af dzf GdzNF € {F FSideég A&
competency; cultural safety can be an outcome. Cultural sensitivity involves the réonghét the lived

experiences of all people include aspects similar and different to our own and that our actions affect other people.

Cultural competency is the skills, knowledge, and attitudes in the delivery of education.

S As Practitioners, we neetb ask ourselves:

How culturally safe are the learners and otkén the classroom?

¢KS GSNY Odzf GdzNF £ dal FSdeé YI @
your students have a safety plan? Physical exercise, learning journal
relaxing music, warm drink, play with pets, bake something healthy, o
create an art ocraft project that reflects what you are learning and
feeling.

n

=

Aspractitioners, we need to be aware of the indicators of possible culturatsafety

e Low utilization of available programs/courses

e Denial of suggestions that there is a problem

e Noncompliance with referrals or prescribed interventi®

e Reticence in interactions with practitioners

e Anger

e Low selworth

e /2YLX FAyGa lFoz2dzi tF O] 2F WOdz GdzNF £ F LIIINBLINRAIF G§SySaac
mainstream culture to minority culture

As pactitioners, what can you do?

ThisCul dzNJ € {F FSG& R20dzySyid ¢Fa FRILWGSR TNBY WSaaaol . ff

TIYAEASE | yR OewW ey draicklfralshiety/Reni@vet August 2008.

* National Aboriginal Health Organization (NAHO). January 31, Ze@%.Sheet: Cultural Safet
http://www.naho.ca/english/documents/Culturalsafetyfactsheet.p&etrieved September 22, 2008

Cdzy RFYSyidlt 9y3ItAak Lyai
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‘i DPrinciples

" Personal %

L knowledge £

Positive
purpose

Protocols

Shaw respect - Auk permitsionfinformed cossent
Seek cultural knowledge - Ask questiony
Dermcratrate reciprocity = Lu-mnq gots huﬂl‘nm

Engage commusity.
Find altless, mentors in communi wa‘mn e

Process

Ensure equity and dignity for ol parties.
Megatiate goak and setivilies

Talk bess, livten meee

Pasitive purpose
Build an strengthy

Aysid segitiet libeling
Ensure sosfideatialty

Be accsuntabi

D e armn
Maie it maiter: Ensure real benefing

Personal knowledge
Hane eritical pemisiomineis of secial keation/pawer
Wb e yo? Culturil aiflations, professionil pericn
Inrnduce yourself in ferma of your cultural identities
Partnerships
Engage in relationsl practice founded on authesiic encounters
Skare bnowltdge vi. Telliag'
Collbarative problem salvisg vi. cxpertjauthority
Sueagiken mubial sagatity v, one-way 'delresy’
Co-canilruct wiys 13 Sove SUppOs into plece

The following table will look at the 6 principles to engender cultural safety. This knowledge and practice can
increase the likelihood that a learner will feel safe, respected, included, and protected; therefore, increasing the
fA1StAK22R @ilfingnéss 8nd fe&linds3/t&IdRIx dincreased participation in the classroom.

1. | Protocols Research what protocols are important for the particular community you are
working in. Or, if there are other students in your classroom from other
communities what are their protocols. What is the history of that community
in respect to following those protocols? What are your expectations? How
you involve the community in the process?

2. | Personal Knowledge .S02YS YAYRTFdzZ 27 tis&i@historcd Weatdaz § dz)
relation tolearners guests, other instructors. Consider predispositions to
certain beliefs and ways of conceptualizing things like health, wellness,
education, family, community, etc. Be prepared to share informatioouab
oneself in creating equity and developing trust.

3. | Partnerships Promote the idea of sharing and partnerships in your classrooms. Recogni:
importance of those community members whose knowledge is important an
crucial in the classrooms. MastY L2 NI | yif 8 2 NBYSYo SH
1lYy26Ay3IED

4. | Process Engage in mutual learning, frequent checking in to ensure that proposed ac
LX Yy aFAdaed GKS fSINYySNRa oI ftdsSaz
curriculum and welcome ideas from thearners They will surprise you!

5. | Positive Purpose 9yadzaNB (GKFd GKSNB Aa | I22R LINBOI G

goals (or resolve concerns) can be taken and that these are likely to be
beneficial. Make it matter- meaningfulto the learner.

Cdzy R YSydlt 9y3ItAaKk Lyad



S As pactitioners, how can you get the students involved?
Ask youlearnersthe following questions:

2 FSSt OdzAf ddzNI tte& ar¥FS Ay GKAa Of

1. 2 KIFd R2 @&2dz ySSR
Sy Oa8adzmr t O2YLJ

aSyarirgsSe I+ gR

2. What does each learner need to feel culturally safe in this classroom? Haleathersdraw ordo some
FNI 62N] X LAOGAINBax (G2 akKz2g ¢gKIG GKAA YSlhya G2

[N
sy
w»
<

The followings an example of whatan be found on

the following website & g
http://web2.uvcs.uvic.ca/courses/csafety/mod2/note &
s.htm#goals %& g

3. What does each group need to be culturally safe in ﬁ
the classroom? Have the group discuss their art and G
as a group combine the safety needs. ‘%

4, ¢CKSYS & F 3INRdZLI O2Y$ dzLJ%—
ttlFyéod I Odzft GdzNJ £ & FS 0 %
only for thelearners but the practitioners. A plan %

sets out possible actions you can take to increase the .«
safety of the classroom and for tHearners Does
this plan consider their physical, emotional, spiritual, and mental safety?

Who will be responsible for acting as
a resource?

Who will act as the ambassador to
call attention to proper protocol?

Cdzy R YSydlt 9y3ItAaKk Lyad
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Adult Literacy Fundamental English (ALFE) Levels1 -6

ALFE

ALFE

ALFE

ALFE

ALFE

ALFE

Level 1

Level 2

Level 3

Level 4

Level 5

Level 6

Grade 0z 1.5

Gradel.5¢3.0

Grade 0¢4.5

Grade 45¢6.0
Grade6.0¢ 7.5

Grade7.5¢9.0
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Adult Literacy Fundamental English (ALFE) Level 1

Pre-Reading

Reading

Pre-Writing

Writing

Skills and
Strategies for
Learning

A
A
A

> > >

> >

B> D D D> D B > >

v v > > > D> D

recognizes, counts and sequences individual sounds in a carefully spoken word
identifies rhyming words

names the letters in the alphabet (in alphabetical order) and recognizes/ gives
the sounds of the letters

recognize and name initial consonant sounds in words

hear and read short vowel sounds

read regular consonant-vowel-consonant (CVC) words including some with
endings

reads some long vowel words, es CVC & e

read simple consonant blends

reads 1007 150 basic and personal sight words, including some functional
words

name some common symbols (e.g., &, $)

read simple sentences, experience stories and paragraphs with common sight
and regular CVC words

describe the sequence of a simple story

answer literal questions about a simple story

state opinion about reading

hold and use pencil/pen and adjust paper as needed
orient on page: left to right, top, bottom, lines, margin, double spacing,
indentation

print the alphabet: upper and lower case

print or write own name, address or phone number

print or write CVC words and 50-75 sight words

copy short sentences

complete sentences by adding subject and verb

recognize and use period and question mark

use capitals for beginning a sentence or a name when copying

give sentence answers to questions using words and phrases in the question
dictate and copy experience stories

identify short and long term personal literacy goals

participate in group discussion and activities

work with help and independently for short periods of time on assigned tasks
organize work for ready access, with help

receive and respond to feedback

treat classmates and instructor with respect

identify personal learning strengths
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Adult Literacy Fundamental English (ALFE) Level 2

>

Reading read simple passages and stores with some fluency and recognize end
punctuation

use phonic and context clues in reading simple passages

read and follow simple written directions

identify main idea, characters and events from reading

state opinion on readings

read 150-300 personal and functional words

use phonics to decode unknown words

> > > D> D>

Writing print and write complete sentences

participate in brainstorming to generate writing
print or write short messages and paragraphs
write sentences to questions on reading such as who, what, when, where and
why

use assigned vocabulary in sentence writing
writes about 150 sight words

use end punctuation

use capitals for proper nouns

write some CVC words with basic suffixes
write some CVC and e words

> > > >

PP A A e

Skills and
Strategies for
Learning

identify short and long term personal literacy goals

work independently, even with some distraction in the classroom
ask for help when needed

attend to and participate in group discussion and activities

move on to other tasks while waiting for help

give and receive help from classmates in a cooperative manner
communicate respectfully during group work

use time-management skills to complete homework

begin to employ strategies for learning and remembering

look up words for spelling and meaning in dictionary and glossary

PR IB A D PP PP

Computer
Skills

learn basic word processing skills

name hardware components

turn the computer on and off

open word processing programs, type and save documents

> > > >
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Adult Literacy Fundamental English (ALFE) Level 3

Reading

Writing

Skills and
Strategies for
Learning

Computer
Skills

v v DD D D D

T I I I I B D D

PAIDIB NN B B B P PP

identify subject, main idea, details and sequence of a short passage
pre-read and reflect on short written passages

summarize short passages

synthesizes, recognizes and uses antonym/synonym/homonym
apply critical thinking for fact vs. opinion

begin to use context clues

accurately read words using a variety of word attack skills

recognize and use antonyms, synonyms and homonyms
use dictionary skills to find meaning
demonstrate strategies for learning and remembering words

generate, organize and write ideas (the writing process)

use paragraph format: topic sentence, supporting details and conclusion
complete a variety of simple forms and documents

write complete simple sentences

identify subject and verb in a simple sentence

correctly use simple past and continuous present and future verb tenses
use capitals for proper nouns

use a dictionary to find spelling

use compound words and contractions

accurately copy short messages and text (i.e. phone, class notes)

identify short and long term goals for literacy learning

work independently

attend to and participate in group discussion and activities
move on to other tasks while waiting for help

give and receive help from classmates in a cooperative manner
communicate respectfully during group work

use time-management skills to complete assigned work
employ strategies for learning and remembering

demonstrate awareness of personal learning strengths

follow simple directions and instructions

use word processing skills to complete some writing assignments
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Adult Literacy Fundamental English (ALFE) Level 4

Reading

Writing

Skills and
Strategies for
Learning

Computer
Skills

pre-read and reflect on short written passages
identify subject, main idea, detail, sequence of a short passage and fact and
opinion

answer comprehension questions based on text
summarize longer passages

analyze characters in text

differentiate between literal and inferential meaning
use a dictionary

actively build new vocabulary

recognize and use

antonyms, synonyms and homonyms

continue learning and remembering new words
expand the use of context clues

increase use of word attack skills

generate and organize ideas

use paragraph format: topic sentence, supporting details, conclusion
write short narrative and descriptive paragraphs

complete a variety of forms and documents

identify subjects and verbs in simple sentences and use modifiers effectively
write complete simple and compound sentences

use commas in a series and in compound sentences

use consistent verb tense

correctly uses most irregular verbs

use capitals for proper nouns

use dictionary and thesaurus for spelling and meaning

use compound words, contractions, possessives and plurals

set short and long term goals

work independently

attend to and participate in group discussion and activities

move on to other tasks while waiting for help

give and receive help from classmates in a cooperative manner
communicate respectfully during group work

use time-management skills to meet assigned deadlines and complete
homework

employ strategies for learning and remembering

continue to develop awareness of personal learning strengths

use word processing skills to complete assigned writing
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Adult Literacy Fundamental English (ALFE) Level 5

Reading

Writing

Skills and
Strategies for
Learning

Computer
Skills

express and support opinions about text

begin to draw inferences and conclusions

begin to distinguish between fact and opinion

detect tone of story and emotional reactions of character

answer comprehension questions on main idea, details, sequence
identify subject/topic, main ideas, supporting details and sequence

use pre-reading strategies
self-monitor reading for comprehension

independently and fluently read extended expository passages

independently read longer text
begin to recognize different purposes for reading

employ strategies for learning and remembering new words

use context clues
apply phonemic awareness

organize their writing using the writing process
write personal letters using standard format

produce coherent descriptive, narrative and expository paragraphs
write an 8-10 sentence paragraph (topic sentence, supporting details and

conclusion)
edit written work
summarize main ideas after reading and discussion

identify and write simple, compound and complex sentences
use a broad range of punctuation, including quotation marks

identify and correct fragments and run-ons in writing
use subject-verb agreement and consistent verb tense
use comma rules

spell a variety of homonyms and common irregularly spelled words

use effective spelling strategies
use contractions correctly

use a dictionary as a spelling tool
identify synonyms and antonyms

complete assignments out of classroom setting
manage time

set goals

develop strategies to write tests in a variety of formats
apply personal learning strategies

use critical thinking skills while listening and/or viewing
give concise sequential oral instructions

keyboard comfortably
word process and print a document
begin to use a search engine to find information
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Adult Literacy Fundamental English (ALFE) Level 6

Reading summarize short stories, articles, video and audio tapes

draw inferences and conclusions

argue for and against in discussions and written assignments

read and critically discuss a variety of materials in terms of purpose, cause and

effect, logic, fact and opinion, character analysis, point of view (including validity of

computer source)

e recognize comparison and contrast, outcome and sequence

e identify and discusswr i t er 6s point of view, apprai
experience

e read and discuss selected short stories, articles, poetry, songs, etc.

e evaluate own comprehension, through self-reflection, relate to previous knowledge

e use common reference materials such as dictionary, thesaurus, atlas, computer
search engines

e |ocate information using guide words, headings, glossary, table of contents, index,
computer menu, etc.

e use structural analysis (e.g. roots, affixes, syllabication, stress, compound words,
contractions)

Writing e use standard pronoun reference and agreement

use a variety of processes for organizing writing (i.e. brainstorming, outlining,
mapping, etc.)

write expanded paragraphs with more sophisticated detail and vocabulary
summarize a writing sample (article, short story, etc.)

produce coherent paragraphs including expository paragraphs

write business letters using standard format

respond to selected material after reading, viewing and listening

edit written work

use a broad range of punctuation including quotations and semi-colon

use a variety of simple, compound and complex sentences in written paragraphs
identify and correct fragments and run-ons in writing

use subject/verb agreement and consistent verb tense

use commas correctly in written work

use apostrophes correctly to show possession

use a dictionary as a spelling tool

use a thesaurus to locate synonyms

Skills and manage time and meet goals
Strategies for e use a variety of test-taking strategies
Learning e develop strategies to enhance capacity as a learner (i.e. stress management, time
management, problem solving)
e establish purpose for listening and/or viewing
e use inferential thinking skills
e distinguish between conversational (colloquial) and more formal (standard) spoken
language
e give concise, purposeful explanations
e use critical thinking skills to determine validity of information

Computer e word process a document (create, edit, save, retrieve and print)
Skills e use a variety of search engines to find relevant information
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Pre/Post Skills Check-list

Pre/Post Skills Check-list: Fundamental English Level 1

Skill or Task

Need Onmy Sample

help own

Reading

include

| know and can read aloud the letters of the alphabet (both the capitals and lower case
letters)

| use phonic clues to read new or unfamiliar words (I sound it out)

| use context clues and personal experience to read new or unfamiliar words (I check if
word makes sense in that sentence)

| can understand and follow written directionsde instructions, recipes, driving directions

| recognize and understand the ways that reading materials are often written (e.g., sche|
maps, menus, letters, phonebooks)

| recognize alphabetical order of reading materials and can plageenspnal sight words
into alphabetical order

Writing

| can write both my name & address clearly, so others can read them

| can write 5875 (or more) of my personal sight words correctly, and others can read the

I can copy short sent@es or information | need to know

| can build and write short, simple sentences, using the correct punctuation, and capital
lower case letters

Speaking and Listening

| can listen carefully to a speaker or recording and express my ogin® dzi ¢ K I {

| can ask for help when | need it

| can ask questions that help me learn new information

Selfmanagement

| keep my binder organized, with help, so | can find my course work when | need it

| show up for classn time, or call my tutor and teacher when | cannot make it to class

| can keep a learning portfolio that shows what | can do well, and what | have learned in

course
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Pre/Post Skills Check-list: Fundamental English Level 2
Skill or Tds

Reading

Need
practice

Need Onmy Sample
help own included

| can read short sentences with confidence (both when reading aloud and silently)

| use phonics clues to read new or unfamiliar words (I sound it out)

| use context clues angkrsonal experience to read new or unfamiliar words (I check if thi
word makes sense in that sentence)

| can understand and follow written directions (e.g. instructions, recipes, driving directio

| recognize and understand the ways thahadéng materials are often written
(e.g. schedules, maps, menus, letters, phone books)

| recognize alphabetical order of reading materials and can place my personal sight wor
into alphabetical order

| recognize and can read aloud 15800 wads | need in my own life (my personal sight
words) and in common datp-day use (functional words)

| recognize and can read common words written in different ways (plurals, contractions,
abbreviations, capitals)

| can recognize the main ideaa short reading passage

| can paraphrase (r&ll in my own words) information in a short reading passage

Writing

I can write 150 (or more) of my personal sight words and functional words correctly, ang
other can read them

| recoqnize and can write complete sentences, using words from my vocabulary list

| can write completéd Sy i Sy OS ljdzSaiAz2ya |yR yasgSNa
when, why + how)

| can express my personal opinions on a topic in writing, uingplete sentences

| understand synonyms and can use synonyms of my personal sight words and functio
words in written sentences, if appropriate

| understand homonyms and antonyms, and can use common homonyms in written
sentences
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Speaking and Listening

| can listen carefully to a presentation, and orally express my personal opinions on the t

| can ask for help when | need it

| can ask questions that help me learn new information

| can work in small groupsising correct cooperation and communication skills

Selfmanagement & Learning Strategies

| can use a dictionary (book or online) and glossary to find the meaning of unfamiliar wo
terms

| can use a thesaurus (book or online) talfsynonyms of known words
(synonyms = words that mean the same thing)

I understand my preferred learning style(s) and help myself learn using appropriate praq
activities

| can set and track my learning goals

| can monitor and chareghow | use my time to help me reach my learning goals

| keep my binder organized, by myself, and can easily find my course work when | need

| show up for class on time, or call my tutor and teacher when | cannot make it to class

| cankeep a learning portfolio that shows what | can do well, and what | have learned in
course
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Pre/Post Skills Check-list: Fundamental English Level 3

Skill or Task Need Need Onmy | Sample

practice help own | include

Reading

1) Reading unfamiliar and / or long words:

I know how to break long words into syllables

I know how to sound out long and short vowels and vowel combinations

I know how to blend word parts and sounds to pronounce new/unfamiliar wor

| can fluently read 3@ 50 prefixes and suffixes

2) Understanding what | read

I can identify the subject and main ideas in short reading passages

I can summarize short reading passagededhein own words)

| understand the diffeznce between fiction and nofiction

| can tell the difference between fact and opinion in what | read

| can read and discuss short stories

| can use my judgement and experience to express an opinion about what I r

I know how toread different types of information (schedules, waads, phone
book etc)
3) Learning new vocabulary

| know the meaning of 20 common prefixes and suffixes

| have a strategy for learning and remembering new words

| can use context ges to help me understand new words when | read

| can use a dictionary (dine or text) to find word meanings

| know what synonyms, antonyms and homonyms are

Writing

I know and can use preriting methods to get ideas for writing Q. brainstorming)

| can rewrite my work to make it stronger / more correct
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| can express my opinions and tell stories in my writing

I understand and can recognize the parts of a paragraph (topic, supporting details, a
conclusion)

| can write a well organized paragraph

| can fill in forms

| take short notes for different purposes (e.g. in class, phone messages etc.)

| can write using complete sentences.

I can identify subjects and verbs in sentences

| use different verb tenses correctly (simple present, present continuous, past and fu

| use contractions correctly

| use capital letters correctly

Communication Skills (Speaking and Listening)

| can listen to and remembéhe main ideas in a short presentation

| ask for help appropriately when | need it

| listen to and participate in class discussions

I can work successfully in a small group to complete a task or activity

Learning and selmanagemen skills

| have set realistic learning goals for myself (short and-tenm)

I make good use of the time in class

| can follow directions and instructions

| give and receive help from my classmates

I know and use strategies help me learn (knowledge of learning style, study aids etc)

| use a planner or daytimer to stay organized and meet deadlines

| can organize my course materials efficiently (binder, papers, texts etc)

| can keep a learning portfolio thahows what | have learned in this course
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Pre/Post Skills Check-list: Fundamental English Level 4

Skill or Task Need Need Onmy | Sample

practice help own | include

Reading
1) Fluency and word attack skills

| know how to decode and a&l unfamiliar words.

I have increased my reading speed and fluency by using a technique like tim
repeated reading.
| can find material that interests me which | can read easily. (e.g. library,
classroom, bookstores etc)

2) Understanding Wat | read

| can use appropriate comprehension strategies to help me understand what
read (e.g. or SQ3R)

| can identify and summarize main ideas and supporting details in short read
passages.

| can take notes to help learn and rememlifo | have read.

| can answer literal level (on the line) questions about what | read.

| can answer inferential questions (between the lines) about what | read.

| can use critical judgment to interpret and evaluate what | read (way betfuang
lines.)
I understand and can speak and / or write about the main elements of fiction
plot, character, setting and theme.

3) Learning new vocabulary

| can use context clues to help me understand unfamiliar words.

| know when it iSmportant to find the exact meaning of a word.

| can use a dictionary, thesaurus or encyclopedia (text or online) to look up
unfamiliar words and information.
| can use a strategy to help me learn and remember new words.

I can recognize angise synonyms, antonyms and homonyms.

Writing

| can keep a response journal and write about things | have heard, read, seen or
experienced.

| can use writing process techniques @veting, drafting, revising, editing and proof
reading.)

I understand how audience influences writing, and | can write for different audiences

| can write in paragraph format, with a topic sentence, supporting details and conclug
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| can recognize different methods of paragraph development,lasah write descriptive
and narrative paragraphs.

I can fill out different kinds of forms and documents (e.g. applications for jobs, schoo
forms etc)

| can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in
simple &ntences.

| can write simple and compound sentences correctly.

| can use commas correctly: in compound sentences, to separate items in a series a
set off introductory material.

| can use consistent and appropriate verb tense correctigmi write.

| can use most common irregular verbs correctly.

| can use capital letters and write contractions, plurals, possessives (apostrophes) at
compound words correctly.

I know 4 basic spelling rules and | apply the rules in myngriti

| can use a dictionary and / or thesaurus to check my spelling during the-fgadihg
stage of the writing process.

Communication Skills (Speaking and Listening)

| can communicate respectfully and effectively in the classroom.

| can listen effectively to classmates and instructors during presentations and class
discussions.

| can participate effectively in small group work in class.

Learning and self management skills

| can set and meet long and short term goals fo
myself

| use time management skills to meet deadlines and to complete homework

| am aware of my learning strengths, and | have strategies for learning and remembg
new information and skills.

| can create a learning portfolio to demdregte what | have learned and the skills | have

developed in this course.
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Pre/Post Skills Check-list: Fundamental English Level 5

Skill or Task

Need On my

help own

Sample
include

Reading

| use a variety of preeading strategies to help me understand what | read, such as: pr|
knowledge, reflection, discussion, researching the author or setting, vocabulary prev
visual aids, overviews, prediction.

| use word structures to read and understand new or unfamiliards. (roots, affixes,
compound words, word patterns)

| use specific exercises to increase my reading speed and fluency. (drills, timed read

I know when the purpose of reading is to entertain, explain, describe, or narrate.

| know the difference between fiction and neéifirction.

| can distinguish between fact and opinion.

| use a variety of readingpmprehension strategies to help me understand what | read
(SQ3R, selhonitoring, phonics clues, context clues, fluency exesipredictions,
visualizations)

| can recognize the subject/topic, main idea, supporting details, and conclusion of a {
reading passage.

| can recognize the main elements of fiction: plot, character, setting and theme.

I can retell the sequence of events in a reading (paraphrase).

| can orally express the tone of a reading and the emotions of characters.

I can find the literal meaning in a reading. (just the facts)

| can make inferences in a reading. (reading betweerlittes)

| can read longer passages, both independently and fluently.

Learning New Vocabulary

| use a dictionary (book or online) to find the meaning and pronunciation of unfamilia
words.

| use a thesaurus (book or online) to find synmsyof known or unfamiliar words.

| am building a personal vocabulary list and using new words.

| use a variety of synonyms, antonyms and homonyms.

Writing

| keep a response journal and write about information, ideas or events thatl neard,
read, seen or experienced.

| use writingprocess techniques such as preiting (brainstorming, outlining, mapping,
quick writing), drafting, revising, editing and preefading. (TOWER, POWER)

I can write an 8L0 sentence paragraph th& indented and has a topic sentence,
supporting details, and a conclusion.
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| can write descriptive, narrative, and expository paragraphs.

| can summarize the main idea of a reading or discussion.

| can write simple, compound, and complgentences.

| can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in
simple sentences.

| can use commas in compound sentences, to separate items in a series and to set
introductory material.

I can edit my wn writing for subjectverb agreement and consistent use of verb tense.

| can edit my own writing for fragments and rons.

| edit my own writing for correct pronoun and modifier use.

| can edit my own writing for the correct use of cordtians, abbreviations and common
acronyms.

| use a variety of basic punctuation, including apostrophes, commas, quotations, & €
punctuation.

| can write a standard, personal letter.

| apply basic spelling rules in my writings.

| use aictionary and/or thesaurus to check my spelling during the preafling stage of
the writing process.

Learning and Self Management Skills

| use critical thinking skills while listening to others or viewing a variety of media.

| can expess and support my opinions on information or ideas that | have read and/
heard in class.

| can give and follow concise, sequential oral instructions.

| can prepare for and give a short oral presentation.

| can listen effectively to a shooral presentation and ask questions that help me learr
new information.

| participate effectively in small work groups by listening, recording, commenting,
questioning, and illustrating.

I work well independently by staying on task, settingrstand long term goals, asking fq
help, doing regular homework, and reviewing.

I can monitor and change how | use my time in order to meet deadlines and comple
assignments.

I help myself learn by using preferred learning styles and help ygeising effective
practice activities.

| use effective notdgaking and testaking strategies.

| keep a Learning Portfolio that shows what | can do well.

Computer Skills

| can type, save, and print a document on Word

| can use aearch engine to find information
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Pre/Post Skills Cheelkst:  Fundamental English Level

Skill or Task

Need Need Onmy| Sample
practice help own | include

Reading

| use a variety of preeading strategies to help me understand whatddesuch as: prior
knowledge, reflection, discussion, researching the author or setting, vocabulary prev
visual aids, overviews, and prediction.

| use a variety of readingomprehension strategies to help me understand what | read
(SQ3R, selhonitoring, phonics clues, context clues, fluency exercises, predictions,
visualizations).

| use word structures to read and understand new or unfamiliar words; for example, |
words, affixes, syllabication, stress, compound words and contractions.

| can identify and increase prior knowledge through researchyre#éction, discussion o
reaklife experiences.

| use specific exercises to increase or maintain my reading speed and fluency. (drills
readings)

| can summarize shoreadings by reading for main ideas and supporting details.

| can interpret short readings by recognizing themes, making inferences, and determ
conclusions.

| can retell the sequence of events in a reading (paraphrase).

| recognizecomparison and contrast.

| recognize cause and effect; outcome and sequence.

| can use critical thinking skills to interpret and evaluate what | read in terms of purpg
cause and effect, logic, fact and opinion, character analysis, and goiigve.

| can speak and/or write about the main elements of fiction: plot,-pldi, character,
setting, mood, conflict, and theme.

| can answer literal level (on the line) questions.

| can answer inferential questions (between the lines).

| can read and discuss selected short stories, articles, poetry, songs, etc.

| can locate information using the guide words, headings, glossary, table of contents
index, computer menu, etc.

Learning New Vocabulary

| use a variety of refence materials to help me understand and learn unfamiliar
vocabulary: dictionary (book or online), thesaurus, encyclopedias, atlas, computer s
engines.

| can use context clues to help me understand unfamiliar words.

| am building a persoh&ocabulary list and using new words.

| can spell and use a variety of synonyms, antonyms and homonyms; for example, {
GKSANE GKSBQNBT AdGaz AGQaszs | t2aGz I ff

Writing

| keep a response journal and write about information, ideas ontsvthat | have heard,
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read, seen or experienced.

| organize my thoughts and information by using writprgcess techniques that include
pre-writing (brainstorming, outlining, mapping, quick writing); drafting; revising; editin
and proofreading (g. TOWER, POWER).

| write expanded paragraphs that have 10 to 12 sentences, a clear topic sentence,
sophisticated supportive details, enhanced vocabulary, and a thoughtful, purposeful
conclusion.

I demonstrate critical thinking by using fact amginion, comparison and contrast, and
cause and effect.

| can produce coherent descriptive, narrative, process, and persuasive paragraphs.

I can summarize the main idea and details of an article, short story, or video.

| use a variety of siple, compound, and complex sentences in my paragraphs.

| can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in
simple sentences.

| can use most common irregular verbs correctly.

I can edit my own writing forubjectverb agreement and consistent use of verb tense.

| can edit my own writing for fragments and rons.

| edit my own writing for correct pronoun and modifier use.

| can edit my own writing for the correct use of contractions, abbtewis, plurals, upper
and lower case letters, common acronyms, and possessives (apostrophes)..

| use a broad range of punctuation, including commas to show coordination and
subordination, commas in a series, commas to set off introductory materiali-saons,
colons, dashes, and quotations,

| can write a business letter with standard format.

| apply basic spelling rules in my writings.

| use a dictionary as a spelling tool.

| use a thesaurus to find synonyms and specific voeajpul

| distinguish between standard and colloquial language.

Learning, Communication and Self Management Skills

| establish a purpose for listening and/or viewing.

| use critical thinking skills while listening to others or viewingréety of media.

| can express and support my opinions on information or ideas that | have read and/q
heard in class.

| can give and follow concise, sequential oral instructions.

| can prepare for and give a short oral presentation.

I can listen effectively to a short oral presentation and ask questions that help me led
new information.

| participate effectively in small work groups by listening, recording, commenting,
questioning, and illustrating.

I work well independenyl by staying on task, setting goals, asking for help, doing regy
homework, and reviewing.

I can monitor and change how | use my time in order to meet deadlines and complet
assignments.

| use strategies to help me manage my stress levels.
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I help myself learn by using preferred learning styles and effective practice activities.

| use effective notgaking and testaking strategies.

| keep a Learning Portfolio that demonstrates what | have learned in this course.

Computer Kills

| can create, edit, save, retrieve and print a Word Document.

| can use a variety of search engines to find relevant information on the internet.

| can recognize the validity of computer sources.
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Dacum Charts

Dacum Chart: Fundamental EnglisbhO0(Level 1)

Description: English 020: Fundamental English,

a.

Reading

This course integrates communicative and adaptive skills to enable students to de\
effective strategies for interacting with otheepple in a variety of situations, for

problem solving and for responding to information. Reading allow a student to eva
personal knowledge and experiences. Additional support is available outside of cle
Reading comprehension skills and strategieveloped in this course enables student:
to focus on written communication of information and ideas for future English cours

Skills & Strategies for Learning

Educational Goal identify strategies  identify study develop a personal

: for achieving skills needed to  learning profile to
Setting short & long term  achieve short & document the
personal literacy long term educational journey
goals personal literacy through writing, art,
goals and research
Organizational organizework for discuss and discuss strategies fo
Skills ready access, witt prepare an working with help &
help attendance independently for
Tracking record, short periods of
establish time on assigned
attendance goals tasks
Identify peasonal discuss study discuss building
learning strengths skills community through
Empowerment ;
trust & cooperation
recognize basic start the practice using
) computer computer, log in,  alphabetic, figure
Conputer Skills components and and start a and symbol keys
terminology program
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b.

C.

Decoding

Alphabet

CVC Words

Reading & Comprehension

Building
Vocabulary

Symbols

Directions

Comprehension

recognize, count &

sequance individual

sounds in a carefully
spoken word

identify rhyming
words

name the letters
in the alphabet
(in order) and
recognize/give
the sounds of the
letters

hear and read long
vowel sounds (e.g.,

recognize and  hear & read short

name initial vowel sounds
consonant sounds CVC & e)
in words
read regular read simple read simple
consonanivowel sentences, consonant blends

consonant (CVC) experience stories
words including & paragraphs
some with with common

endings sight and regular
CVC words

read 100- 150
basic and
personal sight
words, including
some functional
words

name some
common symbols
(e.9.. & %)

follow written
directions (north,
south, east, west)

state opinion about
readings

answer literal
guestions about a
simple story

describe the
sequence of a
simple story
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d.

Writing

hold & use
pencil/pen and

orient on page:

Mechageeof left to right, top,

Writing adjust paper as bottom, lines,
needed margin, double
spacing, &
indentation.
print the alphabet
Alphabet in upper & lower
case
use capitals for copy short
beginning a sentences
Sentences sentence or a
name when
copying

recognize & use
period and
question mark

give sentence
answers to

dictate & copy

Composition & : /
experience stories

Content . .
questions using
words & phrases
in the question
print or write
name, address
Forms

and phone
number on a form
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print or write CVC
words and 50 75
sight words

complete sentences
by adding subject &
verb
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